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My BLC project concerns creating a culture-based curriculum for teaching an elementary language class in
Czech, a Less Commonly Taught Language with a relatively small number of speakers and for which we are
rarely able to offer more than two years of instruction. Rick Kern, in addressing “literarcy and issues in
language education,” argues, regarding the “(s)chism between ‘language’ and ‘literature” studies,” that “ The
view that ‘language’ teaching is nothing more than a remedial (and somewhat dull) stage of preparation for
the more rigorous (and interesting) study of literature can affect both students and faculty adversely. A
literacy-based approach ... can help break down lines of division and assure intellectual stimulation even at the
beginning stages of language learning” (Kern, p. 8). In this spirit, I applied for the Berkeley Language Center
fellowship to develop the fundamental structure and concepts for a coherent reader/workbook for elementary
Czech which would incorporate teaching basic language skills into a cultural framework. As I exchanged ideas
with the other Fellows and the core BLC academic personnel' and began finding additional source material, I
recognized that setting up the standards and typical content for one chapter would be a major undertaking for
a single semester. 2 Here I will be presenting excerpts from a single chapter, the chapter which deals culturally
with food and drink and grammatically with the accusative case.3

The project, originally intended to lead to a printed text which would coordinate with external cultural

materials in the form of film clips, songs, and authentic written texts, has turned into the beginning of an



integrated language teaching system for first-year instruction, to be based on the internet but set up as a series
of printable pages in pdf format, some of which students will turn in as homework.* Cultural material forms
its basis but the text emphasizes linguistic competence as a component of cultural competence.

Basing the material on the internet has many advantages. Among them are improved layout options;
ability to provide easy links to external sites and to site-internal reference materials, charts, and explanations;
ease of updating materials and replacing cultural content with more current material; and the ability to use
color and other graphic devices to highlight grammatical forms when they are the current object of study.
Significantly, it also frees instructors from the constraints placed by publishers and the print medium itself:
one can create uncluttered pages (if one can restrain oneself from putting too much on a page, but that is an
issue each must struggle with) and use as much space as needed to present accompanying graphics. In
addition, one can create more generous page layouts, with ample space between lines, wide margins, and a
central text area narrow enough for easy reading. I stress this point because the text I currently use (Kresin et
al, 2000), though it has many virtues, is printed across the entire width of letter-sized paper, a format which
causes problems for some students.

Language and Culture

Culture is in every facet of language, not only in the ideas, objects, and cultural norms to which we refer
through language. It is in the shape of our handwriting and our printed characters, the layout of our computer
keyboard, our instantaneous association of certain letter shapes to known sounds, our assumption that the
subject will precede the verb and any objects will follow it. It drives our idiomatic usage and our fascination
with or confusion about the idioms of other languages. Even awareness of grammar as an object of study is
culturally driven—witness the growing lack thereof in the US and the much stronger awareness in certain
other cultures, among them Czech. The goal of my work is encourage students” adult cultural awareness and
curiosity to contribute to rather than constrain development of language skills in the L2. Working from the L1
language culture means recognizing its assumptions, including linguistic cultural bias. For the most
sophisticated learners it may be a very subtle bias, such as the deeply rooted bias toward parsing all utterances

based on SVO word order rather than morphological case marking. For students with little foreign language



background, it may take the form of consternation when a word for word translation fails to achieve the
desired meaning or outright panic at the complexity of the case system.
Why Focus on Culture in the Elementary Classroom?
The Czech word for infant is nemluvné, essentially, a being who cannot speak (the verb mluvit means to speak,
prefix ne- means not), a derivation similar to the Latin in-fans. College students in an elementary language class
often experience a sense of such infantilization, as they are unable to speak about normal activities, feelings, and
thoughts and thus deprived of adult means of expression. In Czech, whose lexicon and complex grammar
differ greatly from those of English, the problem is acute. Our methods of teaching can help to shorten the
period of linguistic infancy or unwittingly prolong it. How long the period of overt discomfort lasts depends
in part on how different the L2 and its language culture are from the student’s L1 or from another that the
student knows well, not to mention how open the student’s mind is to accepting the differences. Using
authentic cultural materials provides opportunities for students to interact with the full range of grammatical
forms and a moderately extensive vocabulary, gaining experience with the L2 language culture at a higher
level, allowing them to engage with the material as adults. The task of the instructor or textbook writer is to
provide interesting material while at the same time setting realistic goals for what students should expect to
learn for active use, defining clearly a pace for acquisition of grammatical skills, providing adequate but not
intrusive support, and setting forth discussion topics, grammar and vocabulary drills, and review sections
suited to beginning learners. For reference, some of the complexities of Czech are described in the dense
handout included as Appendix I, which also discusses the largely structural ways I deal with them, some of
which may be adaptable to other languages. The experience of where the language culture of the L1 more or
less coincides with that of the L2 and where it diverges significantly can help students overcome the tendency
to map directly from one language to another. And students” adult competency and life experience allow them
to relate to cultural phenomena such as film on a level well above that of their beginning language skills.

I began the main portion of my talk with a film clip from the BLC film clip library> and here discuss
some of its uses. The clip itself serves essentially as a trailer for a chapter whose cultural content addresses

habits and norms around eating and drinking: the importance of beer, soup, potatoes, and knedliky (Czech



dumplings), cafe culture, pub culture, the changes wrought by globalization, and the differences between
idealized Czech culture and contemporary reality. Linguistically, the chapter provides students with a basic
set of functional vocabulary and an introduction to the accusative case for active use. It makes use of a variety
of authentic texts: menus, excerpts from articles about Czech eating habits, recipes, songs, and classic Czech
children’s literature on the theme of food. Prior to this point in the course, students have learned for active use
only nominative and vocative case and basic verb conjugation, though all tenses and both aspects have been
introduced. However, all cases have been discussed in the general introduction, which provides an overview,
in English with Czech examples, of the range and usage of Czech cases. This introductory section also includes
a series of charts with entire phrases shown in the various cases in all three genders and both numbers.¢
Within the chapter there are multiple, layered opportunities for both drill and conversation. The authentic
texts employ verbs in both imperfective and perfective aspects, noun phrases in all cases, and more extensive
vocabulary than that which students are expected to use actively. Toward the end of this article, I will discuss
some of the formats I have developed to support vocabulary learning and review (the specific grammar drill
sections are not an sich innovative, so I note them only in passing), but I will concentrate here on how elements
from the broader culture serve to motivate language acquisition and active use.

The clip, which shows a scene in an upscale Czech pub, is from the 2007 film I Served the King of
England’ by famed Czech director Ji¥i Menzel, whose early film, Closely Watched Trains, won an Oscar in 1966.
These, like many of his films, are based on novels by the noted Czech author Bohumil Hrabal. As a pre-
exercise, students have a homework assignment introducing some basic vocabulary relating to the pub scene.,

reproduced here.



Téma:

Priprava k filmu
Druhd lekce
Prvni ¢dst

%# Domaci ukol:

Vyberte spravnou

odpovéd’ pomoci

internetu.

Choose the correct answer with
the help of the internet.

Vite, jaky je rozdil mezi

Co je to?
=\ a) sklenice na vino
- b) sklenice na pivo
c) lahev vina
d) lahev piva

Co je to?

lahev piva

stara hospoda na venkové
pivni soudek

Sachovnice

a) obraz Venkovska hospoda v Braniborsku
od Maxe Liebermanna

b) obraz Pijak absintu od Pabla Picassa

) obraz Pijék absintu v Kavarné Slavie od
Viktora Olivy

d) linofez V hospodé od Josefa Capka

a) pivni tacek
b)jidelni listek

¢) vyc¢epni pult
d)sachové figury

Co je to?
a) Tradi¢ni Penzion Ceské hospoda na
jihoceském venkoveé
b) Hospoda u sedmi §vabt
c) Kavarna Slavie v Praze
d) Francouzska restaurace v Obecnim domé
v Praze

To je sklenice na pivo. »

To je sklenice piva. A

Nova slova:
sklenice
vino

pivo

[ahev
hospoda
pivni

soudek
kavarna
restaurace
pivni

jidelni listek

Dalsi nova
slova:
Sachovnice chessboard
svab cockroach
obecni municipal
pijak drinker

absint

linofez Jinocut

tacek sray

vyCepni pult see
Image

Sachovy pertaining to
chess

Slova, ktera
uZ znate

dim

obraz

jaky

rozdil

str. 2.1



This exercise illustrates one of the formats I created for introducing vocabulary and phrase structure: students
are given a set of multiple choice questions with pictures (the question here is “What is this?”). Each answer is
a valid Czech phrase, and students can determine the correct answer by putting the phrase into an internet
search and finding the appropriate image. They work with entire phrases, not just single words, and the
phrases are well-formed. To take two examples from this exercise, the first picture has possible answers a beer
glass, a glass of beer, a bottle of wine, a bottle of beer. In answers a and b, use of the preposition na plus the
accusative indicates that the glass is FOR wine and FOR beer, but neither liquid need be present. In the next to
the last What is this? question, the image is in fact a linoleum block print called In the pub, by noted Czech artist
Josef Capek.8 The last item on the page, in an alternate format, reviews the concept presented in the first
question, asking students to recognize that a sklenice piva actually contains beer where a sklenice na pivo is
content neutral. Both correct and incorrect answers are grammatically sound and provide cultural input, large
and small C and linguistic.

An alternative version of this entire page, to be available by toggling, indicates the cases of the nouns,
using the Czech system which denotes a case by its number in the order of appearance in standard language
textbooks. Phrases in the accusative case are shown in bold, with a subscript numeral four in parentheses ().
Prepositions governing such phrases, when present, are both bold and underscored. Phrases not in the
nominative or accusative case are shown in green type, again with appropriate case number indicated in
parens in subscript, and a governing preposition, if any, shown in green but also underscored. The use of the

subscript case numbers also serves to break up groups of phrases, which helps some students.



Téma:

Priprava k filmu
Druhd lekce
Prvni ¢dst

%# Domaci ukol:

Vyberte spravnou

odpovéd’ pomoci

internetu.

Choose the correct answer with
the help of the internet.

Vite, jaky je rozdil mezi

Co je to?

=\ a) sklenice navino
- b) sklenice na pivog
- ¢) lahev

d) lahev

Co je to?

: a) lahev

b) stara hospoda
c) pivnisoudek
d) Sachovnice

a) obraz Venkovska hospoda

b) obraz Pijak
obraz Pijak

d) linotez

a) pivni tacek
b)jidelni listek

¢) vycepni pult
d)sachové figury

Co je to?
Tradi¢ni Penzion Ceska hospoda

b) Hospoda
c) Kavérna Slavie
d) Francouzska restaurace

Odpoved:
To je sklenice na pivo. »

To je sklenice piva. A

Nova slova:
sklenice
vino

pivo

lahev
hospoda
pivni

soudek
kavarna
restaurace
pivni

jidelni listek

Dalsi nova
slova:
Sachovnice chessboard
svab cockroach
obecni municipal
pijak drinker

absint

linofez Jinocut

tacek sray

vyCepni pult see
Image

Sachovy pertaining to
chess

Slova, ktera
vZ znate

dim

obraz

jaky

rozdil

str. 2.1



The toggled version allow students to choose when and whether to pay attention to all the case relationships.
Students with a strong background in another Slavic language may choose to use either this information-dense

version or another which has minimal additional information.



Téma:

Priprava k filmu
Druhd lekce
Prvni ¢dst

Co je to?

-\ a) sklenice navino
- b) sklenice na pivo
. ¢) lahev vina

d) lahev piva

%# Domaci ukol:
Vyberte spravnou
odpovéd’ pomoci

] Co je to?
Internetu. >

a) lahev piva

b) stara hospoda na venkové
c) pivnisoudek

d) Sachovnice

a) obraz Venkovska hospoda v Braniborsku
od Maxe Liebermanna

b) obraz Pijak absintu od Pabla Picassa

) obraz Pijék absintu v Kavarné Slavie od
Viktora Olivy

d) linofez V hospodé od Josefa Capka

a) pivni tacek

¥ b)jidelni listek

¢) vyc¢epni pult

i d)Sachové figury

Co je to?
a) Tradi¢ni Penzion Ceské hospoda na
jihoc¢eském venkové
b) Hospoda u sedmi $§vabt
c) Kavérna Slavie v Praze
d) Francouzska restaurace v Obecnim domé
v Praze

Vite, jaky je rozdil mezi

To je sklenice na pivo. »

str. 2.1

To je sklenice piva. A



Students are to view the clip first in class without sound and write down in Czech words, phrases, and
sentences which could be used to describe the scene based on their current active vocabulary and individual

level of confidence. The format for this is Vase poznamky (Your Notes).



Téma:
Film
Obsluhoval jsem anglického krale

Write what you can about
the film clip you watched in
class in the notes section
here. This can be in the form
of individual words or
phrases, but if you can write
whole sentences, do so.

Use the space to the right
here to note, in English,
words or concepts you would
like to be able to express in
Czech. Think about words
which might describe
character, appearance, or
actions as well as objects.

Vase pozndmky

Jak se rekne cesky ...?

Nova slova

obsluhovat/obslouzit
to serve, attend to

kral #ing (soft
stem)

Slova, ktera
Uz znate



Then they are asked to write at home a list of additional words they would like to know in Czech to be able to
describe the action, the staging, and the protagonist, in both physical and moral terms--to take ownership of
vocabulary--if they can picture wanting to say something, they may retain the words to do so. The instructor
gives feedback in the form of suitable Czech vocabulary, with notes on usage. This also allows scope for more
confident students, with either another Slavic language behind them or a Czech heritage, to create a more
ambitious list in Czech, with the help of friends, family members, or dictionaries. At home, they then watch
the clip with sound via bSpace, with a list of vocabulary words shown in dictionary form. They are to listen
carefully and fill in a few words left blank in a transcript of the scene as a printable exercise.

The clip shows the narrator first as an older man, then as a very young one, transitioning through the
LENS of the beer glass (the two pictures are juxtaposed here) he holds as, looking both out the window and at

the glass, he reminisces about his early career working in a pub.




The metaphor of the lens is repeated, as his younger self views the pub patrons through the distorting

lens of a beer glass:

The series of distorted images is disturbingly reminiscent of Georg Grosz caricatures of wealthy men in
interwar Germany playing cards while ignoring starving children, the unemployed, and injured veterans®.
Students may also note that the images are clearly distorted, calling into question the validity of all that
follows: is memory -or the specific narrator--credible? As the scene progresses, the extreme agility and brash
self-confidence the young waiter demonstrate tend to diminish the viewer’s faith in his integrity as a witness.
The viewer sees him move nimbly through the scene, snatching a tip meant for the head waiter, throwing
change on the floor to watch the well-to-do clientele scramble for it, and advising a wealthy patron on a
winning chess move. The patrons, meanwhile, spend their time discussing Czech beer, debating arcane bits of
local history, playing games, and, as the narrator notes, wasting whole afternoons in idleness. Sometimes the
narrator describes what they say, sometimes they speak in their own voices. The entire scene serves to create
and then undermine an image of “the good old days.”

Nostalgia is itself a significant and enduring theme in Czech culture and history: even the codification
of archaic forms of Czech declension are based on the determination of late eighteenth and early nineteenth
century scholars to return to older, purer forms of the language from the fifteenth and sixteenth centuries,

before Austrian domination lead to the near demise of the Czech language.



Beginning students can comment, if briefly, on general questions more readily than they can describe
the action in a scene. A workbook page poses questions about the film sequence itself and what one might

think about the character of the protagonist.



Téma: Obsluhoval jsem anglického krale ~ Novaslova

. obsluhovat/obslouZit
] o F"m to serve, attend to
Obsluhoval jsem anglického krale Otdzky: kral #ing (soft
Vite, kdo nato¢il ten film? stem)
Words in bold are in the hospoda
accusative case (Ctvrty pad, Proc¢ je tam sklenice na pivo? A okno? doba era, time
i.e., fourth case). ) o , Si”;z”g kterd
Prepositions caIIing for use of Ktery smysl je dileZzitéjsi tam, sluch nebo zrak? 03 znéte
accusative are in bold ‘AND Kdo je ten mlady &inik? angllcky
underlined. | proc
Click here for the : slflenlce
grammatical notes about the Tady je karikatura od George Grosze. » E;(Vn 00
role of this ase. | ‘ ktery
EToggle here for a version \ R tam
of this page with case and BT H I nebo
. ‘\;»‘< >,5~‘:>/";4:’ k 'k
phrase demarcation. KB arikatura
miz
kde
) ) scéna
< Tady je snimek z naseho filmu. Sena
fikat

Podobaji se ti muzi?
Kde se ta scéna vyhrava?
Je to moderni hospoda?
Jsou tady zeny?
Podle vaseho nazoru, ve které dobé se odehrava ta scéna?
a) ve dvacatych letech dvacatého stoleti
b) ve tricatych letech dvacétého stoleti
c) v sedmdesatych letech dvacatého stoleti
d) v devadesatych letech devatenéctého stoleti
Kdo je vypravéc?
Slysime, co fikaji ostatni lidé nebo jen co fika vypraveéc?

Myslite, Ze ten mlady ¢i8nik je v skute¢nosti tak chytry?

Podle vaseho nazoru, je to ¢estny ¢lovék?

DalSi slova:
obsluhovat/obslouZit to serve, attend to | snimek s/ picture
krdl 4ing (soft stem) podobat se fo resemble (each other)
smysl sense vypravéc narrator
dilezitéSi more important ostatni remaining, other
sluch hearing v skutecnosti /7 reality
wrak sight podle vaSeho nazoru /n your gpinion
odehravat se o play out be set lestny fonest




The questions raised on this page are Do you know who created this film? Why is there a beer glass? and a window?
Which sense is more important here, hearing or sight? Who is this young waiter? Here is a caricature by George Grosz.
Here is a still from our film. Do these men resemble one another? Where does this scene take place? Is this a modern pub?
Are there women there? In your opinion, in what era does this scene play out (choice of various decades given). Who is the
narrator? Do we hear what the other people are saying or only that which the narrator says? Do you think that the young
waiter is really that clever? In your opinion, is he an honest person?

Vocabulary is presented in three formats. In the right hand column, always reserved for vocabulary,
the first section presents New Words (Novi slova). If the student can extrapolate the meaning from context or
previous experience, no definition is given. Otherwise, an English definition is provided in italics. Below that
is a section of Words You Already Know (Slova, kterd uz zndte). This section allows students to check
themselves to be sure that they have retained vocabulary they are expected to learn for active use. The third
form of vocabulary presentation, Additional Words (Dalsi slova), isolates words necessary for understanding
the material on a given page but which students need not commit to memory at this point. This feature is most
important when applied to authentic texts, of which more below.

Following the film clip, students work with two songs presented in the workbook, one extolling the
virtues of beer and beer brewing, the projecting the singer’s recovery from a failed romance. The first song is of

the type sung nostalgically in pubs by older Czechs, ironically by younger ones. It is shown here.



Téma:
piti (drinking)

Lkuste najit tuto pisefi na
internetu. Try to find this song
on the internet.

*Referencing only your
experience of other Czech verbs,
try to fill in the rest of the
present tense forms. Think about
the basic types délat, mluvit,
umét, studovat, Cist, a psat.
Where might you need more
information to be sure of the
ending(s)? Here you are asked
to conjugate the imperfective
forms in nonreflexive use. The
perfective infinitives are shown
in the word list in the right-
hand column.

Advanced listening/practice:
http://www.impuls.cz/danek/kde-
se-pivo-vari-tam-se-dobre-
dari/2228362poll_article-
id=1755&do=poll_article-vote

Nase novd pisen' se jmenuije...

KDE JE SLADEXK .

Mode;‘atp - ) - ’ . Besk4

pi—yové-rek.Kde se pivo vari,tam se dob¥e dari, -

a7 : ¢ ’ F Andante

kde sfe pivo 'pije, tam se dob¥e ¥ije.Pojdme tam a

p & &7 c

pijme ho,pijme ho,a% do réna bi-1é-ho. -

Dali slova:
sladek brewer pojdme /et us go (imperative)
mladek brewery assistant pijme /et us drink (imperative)
dafit se/podafit se to succeed go well note: imperative

(Jak se vam dafi? How are you doing!) do until

Nové sloveso: pit (se)

(]a) —_— (mY) *Tip: The third person
(ty) (Vy) singular does NOT

on, e oni, end in -4 or -i. This
shyy P1J€ 8 makes it like which

type of verb?

Nové sloveso: varit (se)

(]é) —_— (mY) _— *Tip: The third person
(ty) (Vy) singular DOES end
o vad ony, in -i. This makes it like
ono) onaj ———————————— which type of verb?

Pijou vasi rodice pivo?
Mtizete ho pit i vy? (Je vam uz 21 let?)

Vite, jak se pivo vafi?

Vite, kde se v Berkeley vafi pivo?

1 Bytel, Antonin and Josef Baierl, Druhy vybeér z lidovych pisni. Praha:
Univerzita Karlova, 1990, p. 63.

Novd slova
pivo beer
pivovar(ek) beer
brewery
vafit/uvafit
vafit se/uvafit se
dafit se/podafit se
to succeed, go
well
pit/vypit to drink
pilu (pi)
pijes
pije
pijeme
pijete
pijou (piji)
Iit to fhive
(jako pit: Ziju,
Lije3, Iije, Zijeme,
Tijete, Zijou)
ho pronoun which
stands for
masculine and
neuter nouns in
accusative case
ai until
Slova, ktera
uZ zndte
kde
taky (také)
tam
dobfe
rano
bily



This page introduces two important verbs: varit, to cook, and pit, to drink, both here used reflexively
with the particle se (where beer gets itself brewed, where beer gets itself drunk). Students are asked to
extrapolate from earlier knowledge of typical verb conjugations how these verbs are conjugated. A link in the
left margin, an area reserved for commentary, assignments, and links, leads interested students to an article
about an old Czech brewery on a site which provides both a written text and an audio version, but its use is
optional. (Material in the left margin appears in either Czech or English, with increased use of Czech as the
course progresses. Ideally, it will be possible for students to toggle away all or most of the material in both the
left and right margins.)

The second song is included here because of its significance for Czech language culture as well as
popular culture. It presents a song by the iconic Czech crooner Karel Gott entitled Kdvu si osladim. The song is
readily findable on the internet, and students are to find and watch a video clip. The song text, which is
complex for beginning learners, is valuable because it repeatedly, and in Gott’s renditions enthusiastically,
uses the accusative case of feminine singular in the first position in its (Hlavu niZ nesklonim, ... Kavu si osladim).
For speakers of English, deviations from standard English SVO word order often do not register: the evidence
of morphological endings tends to be ignored in favor of the ingrained habit of interpreting the first noun
encountered as the subject.’0 Early introduction of a memorable, singable example of an accusative in first
position emphasizes the significance of both morphological ending and sentence position. The version of the

song page presented here is the standard, untoggled version, without case numbers.



Téma:
piti (drinking)

Try to find this song
on the internet.

Notice the position of the
nouns and noun phrases in
the accusative (fourth) case.
Where are they in relation

to the verb?

Nase nova pisen’! se jimenuje...

KAvu si osladim

Hlavu niZ nesklopim,

nezmizim v hlubinach,

uvidis, co udélam,

az pochopim, Ze chce$ mi sbohem dat.

Kavu si osladim o trochu vic
svy* bendZo naladim, a jinak nic.
Oslavim sdm Vanoéni svatky

a na jate si vrasky spocitam.

Kavu si osladim o trochu vic,

v duchu té pohladim, a jinak nic.
Pustim sviij Zzal zadnimi vratky
a ptjdu zase klidné o dam dal.

Neskonam v obavach,
barvu svou neztratim,

uz to mam, co udélam
v téch hodinéach, az budu zase sam.

Dali slova:

hlava head

nii fower

sklopit ¢o tilt, hang (down)

smizet o vanish, skulk away

hlubiny the depths

chapat/pochopit to understand, grasp
oslavovat/oslavit to celebrate
Vanocni svatky the Xmas holidays

na jafe /n the summer

duch spirit

hladit/pohladit to stroke, caress

poustét/pustit to refease, dismiss, let go of

zadni vratky the back gate (instr. of path)

pljdu ... o dim dal / shall go ... to the next house
kidiné calmiy, peacefully

skonat v obavach o die in fear

barva color

1tracet/ztratit to /ose

vraska wrinkle hodina Aour
potitat si/sooitat si o count sam alone
Nové sloveso: dat
(]é) —_— (mY) _— *Tip: The third person
(ty) (Vy) singular DOES end in
on, ony, da-i -4. This makes it like
ono) onaj ] which type of verb?
Nové sloveso: osladit
(]é) osladim (mY) _ *Tip: The first person
(ty) (Vy) singular ends in -im.
on, font, This makes it like
onoj ondj ————— which type of verb?

Néco starého: mit
&
(ty)

on,
na
ono)

(my)
(vy)

oni,

Ogg} maji

L http:/ /www.karaoketexty.cz/texty-pisni/ gott-karel /kavu-si-

osladim-23801 *spoken

Czech form. Své or svoje in literary Czech.

Nova slova

vidét/uvidét 7o see

chtit 2o want (irreg)
cha  chceme
cheeS  cheete
chce  chtdji
past: chtél ...

sladit/osladit 7o
sweeten

ladit/naladit 7o
tune

jinak otherwise

vic more

t& accusative case
form of ty (you,
informal)

1ase again

mit o have

Slova, kterd
vZ znate

o

délat/udélat

trochu

bendio

taky (také)

tam

dobie

rano

bily

ai (used with
future, when)



The film clip and the songs serve as the general introduction to the chapter, rather in the way that
dialogs might in another text. However, unlike carefully crafted dialogs designed to showcase specific usage,
they are authentic texts, with the benefits and drawbacks that entails. They are chosen, but not modified.
Appendix I, consisting of the handout which accompanied my BLC presentation, presents an overview of the
pedagogical issues involved in teaching Czech and a summary of some of the methods I use in this system to
deal with these issues. In the materials I have developed, as much as possible, I have attempted to incorporate
some aspect of the broader Czech culture into each page, since for some learners, the forms of language
become more memorable when linked to new cultural understandings?®.

Formatting

Some discussion of the formatting has already appeared above. I will now show a few more pages from a
section which concentrates on vocabulary acquisition, conversation, and grammar drill in cultural context. The
rest of the chapter is structured around the themes of Breakfast, Lunch, and Dinner. This allows introduction
of basic food vocabulary in a gradual manner, since more foods are added with each meal, and breakfast is
usually the least complicated to prepare. The pages I will now show are from the Breakfast section of the
chapter, by far the most elaborated at this point. Each meal-related section will follow the same basic pattern,
although the lunch and dinner sections will incorporate more on eating in public places and on cooking
(including recipes). Breaking the chapter up in this way allows me to layer the introduction of new vocabulary
and cultural contexts with grammar drills which, as students progress through the material, become grammar
review drills. The more public settings of lunch and dinner and the foods consumed lend themselves also to a
structured introduction of the animate masculine accusative very slightly later than the other accusative forms
are introduced. (One sees waiters and friends and eats trout.) 12

The page reproduced below serves to introduce vocabulary suitable for a discussion of eating
breakfast. Instructions for the first block of words ask students to prepare before class by looking at a picture
gallery on bSpace in which there are images of the various foods and drinks listed. They then fill in the
definitions themselves in the Novd slova section in the right margin. The central section poses questions about

what Czechs, Americans, and the students themselves eat for breakfast. In the page shown, words in the



accusative case have been made bold face, to encourage students to notice when the forms are identical to the

nominative case and when they differ.



Téma:
Snidané
Prvni den

Note on usage:

the verb snidat can be used
both as the general verb s
have breakfast and also to state
that one eats or drinks specific
things for breakfast o fave X
for breakfast. No preposition is

used in this meaning.

Domaci tkol:

Before dlass: Look in the
picture gallery on bSpace

for images of the words
to the right here. >

Co obvykle snidaji Cesie
Co jedi Cesi k snidani?
Co pijou Cesi k snidani?

Vice nez t¥i étvrtiny (>3/4) Cecht obvykle snidaji.

Jak myslite, obvykle snidaji Americané? Obvykle
snidaji ameriéti studenti?

K snidani jsou:

vloCky p) lupinky pecivo
rohlik chléb kase )
houska koladCkymp.,) bdbovka  syr
dzem maslo slanina Sunka
kava Cqj kakao voda
mléko dzus stava nektar

Co jedi k snidani Cesi2

Jedi vlo€ky, housku smaslem nebo syrem, dzem, a jogurt.

=~
l
i

iy
e

K snidani jedi Americané cornflakes (kukuricné
lupinky).

Co jite k snidani vy?
Jim jogurt.

Jim housku.

Jim vejce.

Jim vloCky.

Jim lupinky.

VUbec nesniddm.

Jim kasi.

Co pijou Cesi k snidani2 (Co piji2)
Pijou kavu. Pijou dZus. Pijou kakao.
Pijou stavu. Pijou €aj.  Pijou mléko.

Sniddm housku a caij.
Sniddm jogurt a kavu.
Snidédm vejce, chléb, a dzus.

Nova slova
snidat 70 eat

breakfast (jako délat)
z}lso to/}/ta;e/
something) for
brea/ofmg

obvykle = usually
jist fo eat (iregular)
jim  jime
i jite
ji jedi
snidané breakfast
jist k snidani
to eat for brkfst
pit to drink
piju/piji  pijeme
pijes pijete
pije pijou/piji
pit k snidani ¢
drink for brikfst
jidlo fo0d, dish
viocky rolled flakes
lupinky fakes, chips
pecivo baked goods
rohlik
kaSe porridge
dzem
houska
maslo butter
kava
G
mléko
dius
jogurt



Grammar drills specifically dealing with correct formation of the accusative singular begin in a section
devoted to typical breakfast drinks, as shown on the page below. A number of such drinks are listed in the
nominative case, most modified by adjectives, two by prepositional phrases!3. Students are asked to create
accusative phrases following models for each of the three genders and then practice with a mix of noun
phrases of different genders. On this page, the Novi slova consist primarily of adjectives, the Slova, kterd uz
znite are mainly the nouns introduced on the earlier page, thus providing almost instant vocabulary review.14
The discussion questions encourage students to find out what their classmates drink for breakfast and say
what their family members drink. The left margin assignment asks them to view a commercial for a
coffeemaker, in which they may learn some additional vocabulary and note the significance of weighing rather

than measuring in Czech cooking,.



Téma:
Snidané
Prvni den

Ndpoje

Domaci dkol:

Watch the coffee maker
commercial at
http://www.youtube.com/w
atch?v=0LeDq2rNKiw and
fill in the words you pick
up from them. To whom
do you think these ads
are aimed? Can you find
similar ads here in the
US? What is the
significance of the scale
in the ad?

bild kdva

cernd kava
k&va s cukrem
silnd kava

Cistd voda
ovocnd stava
hork& cokoldda

7 °

Napoje
cerny Cqj polotucné miéko
zeleny Cqj plnotucné miéko
ovocny ¢aj  susené miéko
bylinkovy ¢aj kakao
CQjsmedem  preso =
ovocny nektar espresso

ovocny dzus

Cviceni (practice forming accusative noun phrases):

Obvykle piju (piji)
feminine sing.

masculine sing.

neuter sing.

mixed genders

«— Cerna kava
bila kava
silna kava
kava s cukrem
¢ista voda
tepla voda s citrénem
kava s mlékem
horka ¢okolada
cerny Caj. < cerny €aj s mlékem
zeleny caj
ovocny €aj s medem
bylinkovy ¢aj
. ovocny dzus
polotuéné mléko. « polotuéné mléko
plnotucéné mléko
suSené mléko
instantni kakao

cernou kavu.

sladké kakao
kava bez kofeinu
horky ¢aj
ovocna Stava

mlynek

Dalsi slova (k cviceni)
polotuény = 50 percent fat
suSeny = dried (in this context, powdered)
Dalsi slova (k reklamé):

plnotuény = full fat

vaha

Co pijete k snidani vy?

Co pije k snidani vas soused/vase sousedka?
(Musite se [ho/ji] na to zeptat. = You have to ask
[him /her] about that.)

Co pijou k snidani vasi rodice?

Jak myslite, obvykle snidaji Americané kavu?
Obvykle snidaji kavu americti studenti?

Nova slova
napoj (m)
ovocny At =
bylinkovy ferbal
(also bylinny)
silny strong
horky /ot
teply warm
silny strong
Gisty clean
sladky sweet
ctron /emon
cukr sugar
med foney

Slova, ktera vz
znate:
bily =
cerny =
Gisty =
zeleny =
kava=
Gj=
dius=
mléko=
kakao=



This is followed by a similar page based on breakfast foods, which allows both vocabulary review and
expansion and additional practice forming the accusative with a different set of modified nouns. For
vocabulary review, I insert a short excerpt from one Josef Capek’s stories for children, Snidané (Capek, p. 16).
There is little use of the accusative in this reading, but it is an engaging piece and one Czech children are likely
to have encountered. It also serves to introduce the important verb dit si, literally to give oneself, but typically

used in the sense of the English I'll have (toast, tea, fruit salad, ...).



Téma:
Snidané

Find the bSpace file Kde
snidame? and choose
appropriate answers to the
questions.

Néco z détské literatury

Josef Capek
z knizky Povidejme si déti

Snidané

A, panecku, kédva, to je dobréa véc! A kakao, to je
také dobra véc! A rohlik nebo houska, a copak teprve
vanocka, to je také dobra véc, a chleba s maslem() taky, a
jakpak teprve, kdyZ je k tomu;) jesté zavarenina, to je
jesté lepsi véc. Sem s tou snidani(y), sem s ni(), to si
dame! Kdo se pofddné nenasnidé, kdo se v tom stara a
nipe, nedoji a nedopije, nechd stat v hrnicku), ten
nicemu) nerozumi, ten je hloupy. ...

Dalsi slova

chleba = chléb

panecek little sir

Starat to pick at

copak for sure

k tomu to go with

nipat to poke at

teprve only that dojist to finish eating
vénocka braided zavarenina jam dopit to finish drinking
Xmas cake sem here (hither) nechat to leave
jakpak how about poradné properly hrnicek small pot

Jak myslite, co si da ditée

To dité snidd doma. To je normdiné.

Kde snidaqiji lidé?

v restauraci v restauracich

v hospodé v hospoddch
v hotelu v hotelech
v kavarné v kavdrndch

a samozrejmé doma

Kde obvykle sniddte vye A vas soused/vase
sousedka?

Novd slova:

véc thing

lepsi better

dat si (literally, to
give oneself, thus
to have to eat,
drink), meaning
is future

nasnidat se 7o have
breakfast
(perfective)

hloupy stupid

Slova, ktera
vZ znate
snidané

kava

dobry

kakao

také

rohlik

houska

chleba / chléb
maslo

kdyz

jeste

kdo

ten



The expression dit si becomes the focus on the following page, when students are given a short
breakfast menu from an internet site. A query in the left margin asks them to determine the approximate cost
of a breakfast at this Brno restaurant, using a Czech currency conversion site. In the central section, they are
first asked to read the menu out loud (in order to recognize that the Czech hemenex sounds like ham and eggs),
then to picture themselves in this restaurant ordering a meal, find out what their fellow students would have,

and formulate complaints (foo bad they do not have...).



Téma:
Snidané

Read the breakfast
menu from the Aurum-
caffe in Brno here

at the right. >
Underscore a dish you
might choose.

Vite kolik stoji ta jidla v
americkych dolarech?
Najdete sménny kurs tady
http://www.penize.cz/kurzy
-men/659 [ -americky-dolar

In class exercise:

Suppose the restaurant does
not have a food or drink you
want;

I kdyz Cesi obvykle snidaji doma, cizinci éasto
snidaji v restauracich. Mladsi Cesi také nékdy v
nich snidaji.

Text z internetu: http://www.lunchtime.cz/snidane/brno/
Aurum-caffe (v Brné)
39 K¢

45 K¢

Vajecna omeleta (3 vejce, syr, kukufice, Sunka, pecivo) 59 K¢

Michana vajicka na cibulce (3 vejce, cibulka, pecivo)

Hemenex (3 vejce, Sunka, pecivo)

Kontinentalni snidané (Sunka, syr, maslo, dzem, pecivo) 55 K¢

Rozpeceny croissant (2ks) 39 K¢

v v, v

> edno slovo tady je skoro jako v anglictiné. Které? Prectéte menu nahlas (aloud)!

Dalsi slova (more words, for reading the menu):
michany mixed, therefore here = scrambled
vajicko = vejce
cibulka = cibule onion

as diminutive of cibule, also shallot
vajeény adjective meaning egg
omeleta =
rozpeceny = baked to tenderness, crispness
ks is an abbreviation of kus piece

Predstavte si, Ze jste v té restauraci.
Cossidate?

Co si da vas spoluzdc/vase spoluzacka?
Vytvorte kratky dialog.

Skoda, Ze nemaj ....

Nova slova
i kdyZ even though
Casto offen mladsi
younger

nékdy sometimes
kukufice corn
Slova, ktera
vZ zndte
snidat

obvykle

cizinec

vejce

cibule

pecivo

syr

Sunka

snidané

maslo

diem



This is followed by a simple menu from a Prague restaurant, which is both pricier and contains more
international words. Later in the section, there are excerpts from articles on Czech and international eating
habits, recipes, and the like.

Conclusion

This project is still very much a work in progress. Here, I have aimed to demonstrate both the desirability and
the possibility of teaching even such a complex language as Czech through the medium of more general
culture . The page shown were among those discussed in the Fellows meetings and some have also been given
to students for their feedback. Significant work remains to be done not only in completing the materials but
also in determining the best way to post the workbook/reader on the internet, given the desirability of internal
links and pages which can have sections removed by toggling as well as the need to restrict access to conform
to fair use guidelines. When completed, the project will result in significant savings to students, as well as
creating a work which can be readily updated and expanded. If it functions as I expect, it will also encourage

cultural exploration and further independent learning on the part of students.
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11 gratefully acknowledge the input, constructive criticism, and overall support provided by BLC Director Rick Kern,
Assistant Director Mark Kaiser, and Coordinator of Academic Outreach, Anna Maria Bellezza, without whose comments
this work would not have evolved so far. In addition, both the work and the comments of my fellow Fellows, Juan
Caballero and Marco Purpura, enriched my own understandings of the possibilities and opportunities of the use of film
and video in the classroom.

2] plan to have at least a beta-test version of the work for use in Fall 2013.

3 The order of introduction of cases is typically a serious consideration in teaching most Slavic languages. I choose to
combine a general overview of the case system, in English with Czech examples, in the Introduction with a case by case
presentation in individual chapters. In combining the presentation of the accusative case with the introduction of the
vocabulary for eating, drinking and food preparation, I am following the lead of Kresin et al (2001), although I am
expanding the scope of both cultural material and vocabulary covered and employing different modes of working with
vocabulary and grammar.

4 Logistical problems remain with enabling toggling between formatted pages.

5 For those with access to the BLC Film Clip Database, the clip is entitled “Working in a Pub as a Youth,” in Jifi Menzel’s
film I Served the King of England.

6 Many students find charts confusing when they appear as part of a running text, particularly if they break grammatical
content down into minute segments. I follow the practice of Lida Hol4 in presenting charts which show the case forms of
nouns of different genders with accompanying adjectives in all cases (Hola, 2006). However, I expand on this concept to
show a greater variety of adjectival forms at the introductory level, something she does only for intermediate/advanced
(included in Hola and Bofilov4, 2009). In her works, the charts appear on a handy laminated card. In the internet format I
am developing, they will be available to students by clicking a link.

7 Clips from several Menzel films will be included in the curriculum, as well as clips from a number of films by other
noteworthy Czech directors.

8 Although Josef Capek, Karel Capek’s older brother, died in 1945 in a concentration camp shortly before it was liberated,
his children’s stories remain staples of Czech childhood. Students will also read several of his short stories about the
doggie and the kitty during the year.

9 Several such images are readily available on the internet. One is cited in the reference list.

10 For more on this, see Kern, p. 77.

11 One primary advantage of basing a printable text on the internet is that it allows for instructor to update cultural
material. In this era of rapid changes in small ¢ culture and in the economic and political landscape in Europe and around
the globe, static materials can become rapidly outdated.

12 Animate masculine nouns in the accusative singular take different morphological endings from those of inanimate
masculine singular nouns. While the concept is introduced with the lunch vocabulary, it is evident already in the title of
the Menzel film (anglického krdle is the accusative singular of anglicky krdl).

13 These phrases are set in smaller type to indicate that they will remain unchanged, even if the noun they modify changes
its case.

14 [ hope that some of the strategies I have used, particularly the recursive approach to vocabulary building, will also
prove useful to instructors in other languages.

APPENDIX I. Handout



Language thraugh Culbure:
Develaping an Integrative Curriculum far

Firgt-year [zech
Ellen Langer, PhD
Lecturer, Department of Slavic Languages and Literatures

An overview of issues in teaching Czech to English-speaking students

The lexicon is very different from that of English.

Even international words are usually adapted to Czech declensional and conjugational patterns.

Czech has a complex case morphology with

* Seven cases

* Three genders plus an animacy category marked for masculines (human and animal, with a
few inanimates thrown in)

* Two numbers, plus a few old dual forms

* (Case/number/gender distinction applies to nouns, pronouns, and adjectives of several
types

* Nouns of all genders have several different subcategories of declensional types with more or
less distinctive case endings

* (Case governed either by grammatical role, by standard usage with a particular verb, or by
case required after a particular preposition in a particular meaning

* Many prepositions potentially govern more than one case, with differing meanings.

*  Certain personal pronouns have special forms for use after prepositions.

By virtue of complex case grammar of Czech, word order is significantly freer than that of English.

* Word order is key to understanding grammatical role in English but not in Czech. Standard
English SVO word order is not required, since the distinction between subject and object is
almost always shown through morphological endings.

* New information is typically presented at the end of the sentence

* There is a canonical hierarchy for the forms of the past tense helping verb and short forms of
pronouns, all of which seek placement as the second unit (but not necessarily second word)
in their clause.

Verb conjugations mark person and number with little ambiguity (only third singular and plural
can be confused with one another)

* Subject pronouns are typically omitted in Czech, whereas they serve a vital function in
English. Using them inappropriately in Czech places undue emphasis on the subject, since
the usual context for their inclusion is to contrast two or more actors (I think this, but you
think that).

Aspect. While the modern Czech verbal system usually relies on only three tenses, past present and
future, the verbal system is complicated by an aspectual system takes into account whether an
action is viewed from the perspective of its completion or its process.

Alphabet. While Czech does not use a different writing system from that of English as does, say
Sanskrit or Russian, it has an expanded form of the Roman alphabet and uses some letters and
particularly letter combinations differently from English. The familiar becomes strange.



Il. Issues addressed using cultural materials and formatting

Types of materials and assignments used in chapter

*  “Whatis this?” homework assignments, in which pictures from the internet are paired with
a series of grammatically well-formed answers. Students search for the phrases on the
internet until they locate a matching picture. Suitable for introducing vocabulary relating to
a general theme. Especially useful for helping students to notice subtle distinctions (as in the
difference between a beer glass and a glass of beer.

* Students see words in context but emphasized graphically. They are asked to search the
internet for pictures of objects (in this chapter, food) to bring to class and share.

* Students watch advertising video clip, in this chapter for a coffeemaker, which also
introduces the cultural concept that ingredients are weighed rather than measured.

* Students read a recipe, paying special attention to the ingredient list.

* Students read an excerpt from children’s literature in praise of breakfast.

* Students read excerpts from internet news stories about Czech eating habits

* Vocabulary:

* ISSUE: Using real texts, film clips, etc., presents students withe a much wider range of
vocabulary than they can be expected to learn in the first year. SOLUTION: List vocabulary to
be learned for active use separately from vocabulary for passive knowledge. I do this by placing
vocabulary students are expected to retain in a NEW WORDS column at the right side of the
page. Unless the word is an obvious cognate, its definition is given in italics. SOLUTION: Select
materials so essential vocabulary repeats in a variety of contexts.

* ISSUE: Given how different the vocabulary is from English, students often forget words within
a few days. SOLUTION: Below the NEW WORDS section of the vocabulary column, I put a
WORDS YOU ALREADY KNOW list. No definitions are given here, so it functions as a self-test
for students, who can prepare to read the page by making sure they understand the ,0ld”
words.

complexities of case forms and usage

» ISSUE: A textbook can fail either by introducing case too slowly, so students are bored, or too
quickly, so students are overwhelmed.

* Solutions: ® Provide an introductory overview of the case system, making students aware
of both the functions and contexts of case as well as the range of case endings. Provide
charts with sample phrases (demonstrative adjective, possessive adjective, hard stem
regular adjective, soft stem regular adjective, noun) in all seven cases in singular and plural.
Show also can be replaced by appropriate pronoun. @ Have students explore a relatively
simple text very early, purely from the perspective of observing the variety of forms a noun
can take and which forms can serve as the subject of a verb. (This happens in the first week
of classes and is not part of this presentation.)

* ISSUE: Using real texts, film clips, songs, etc., means students deal at least passively with the full
range of case forms. Since in some instances the same morphological ending serves different
purposes depending on case and gender, this can lead to serious confusion. Two examples: Petra
can be either the nominative case of a woman’s name or the accusative or genitive case of the male
name Petr. Dobrou can be either the accusative or instrumental singular of the adjective meaning
good. Use of graphic devices (color, italics, underscore, subscripts, and the like) may help some
students differentiate members of one phrase from those of another. However, they may distract or
annoy other learners. Solutions: @ Place links to the basic charts of case endings strategically
throughout the pages. @Though readings of authentic texts are presented initially without
additional help, students can toggle to reach a version with phrase demarcation and subscript
numbers denoting case. ® By making the more grammatically supportive text secondary, students
who would find the business of that page distracting do not need to use it. [A point of cultural
interest: Czech grammars present and Czech elementary school students learn case forms not by
name (nominative, genitive, etc.) but by number.



* Complexity of pronominal forms: there are many such forms. Some are used to represent one or
more cases or gender. Moreover, a few forms actually look like or sound like quite common verbs.

* Solutions: ® Case charts denote ,,can be replaced by.” @ Drills using authentic texts ask
students to replace pronouns with the nouns or noun phrases to which they refer. (Not
shown in presentation, but valuable for classroom use.)

Aspect
* Introduction of aspect in first-year textbooks is typically heavy-handed and awkward.

* Solutions: @ Address aspect conceptually in introductory materials, preparing students to
encounter verbs as paired entities. Discussion should include basic discussion of formation
of past and future. @ Authentic materials should be chosen to demonstrate in a simple way
the difference between imperfective and perfective aspects.



